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[University teacher] stands in the service of 'moral' forces; he fulfills the duty of bringing about self-clarification and a sense of responsibility. And I believe he will be the more able to accomplish this, the more conscientiously he avoids the desire personally to impose upon or suggest to his audience his own stand. (Max Weber)
Introduction
Max Weber in his famous speech, Science as Vocation (1922), addressed how immoral of a teacher it would be if he imposed his own personal political view on his students. Underlying part of Weber's thoughts on the role of a teacher was his knowledge and experience in leading the students to develop their own worldviews. The variety of approaches on the foundations of knowledge in social sciences brings forth a similar question. How moral is it to imprint one's own epistemological view on a group of students who have no prior knowledge of existing paradigms in social science research? Indeed, it would be wrong to state that the decision to 'imprint' or 'not to imprint' solely belongs to the teacher today when it is the institutions that started making such choices. In most cases, hiring faculty is already administered in accordance with the institution's own approach to epistemology.
According to a research in the US a decade ago, PhD program requirements did not give much choice to lecturers anyway simply because the programs already targeted at teaching within the realm of certain approaches. Shwartz-Shea's (2003) It should yet be noted that the omission of epistemology is partly due to the time pressures of fitting into a single course. The increasing array of methodological choices particularly in positivism and quantitative research has made the extensive coverage of epistemological approaches a laborious option, particularly in PhD programs (Mayer, 2002: 124 Thus, the next question would be how to achieve epistemologically However, the Soviet system also left its legacies on the institutional landscape of higher education system (Wenninger, 2010): Pre-1989 period was characterized by a split between research carried out at the academies of sciences and teaching based at the universities. The division resulted in a two-tier system in which leading research was performed at the academies and universities basically remained as teaching institutions.
Yet, post-communist societies are in general hesitant to accept private provision of higher education, having historically placed more reliance on the state to be the caretaker of private goods (Slantcheva, 2007) . Private universities and their faculty members are negatively perceived by government, compared to public universities and large sectors of the population in terms of the capacity of research they can deliver (Reisz, 2003: 24; Galbraith, 2003) . That is why the number of doctoral programs offered in private universities is quite rare and the premier level of education is mostly limited with Master's level degree programs. engages with teaching at private universities as a part-time job. The private universities whose survival and sustainability are quite dependent on student tuitions benefit more from the presence of adjunct faculty as they deprive them of the tax burden. In this sense, private universities often work with a limited number of permanent faculty members.
As a result of these problems, private universities in CEE have been in search for sources of legitimacy. Most common characteristics include a focus on the quality of teaching. Different forms of pedagogical and technical innovation are often emphasized along with a promise to produce skilled, flexible, and critically thinking labor force (Pachuashvili, 2007: 62) . In this way, they distinguish themselves from the public universities and the academies where the major scientific research is pro-
duced. Yet, while they are academically free to design the content and structure of the study programs, these study programs are still subject to accreditation, which is granted mostly by the Ministry of Education (i.e.
in Czech Republic, it is the Accreditation Commission of the Ministry). Due to the positivist focus in the methodology class where we actually learned how to design a research, I am more comfortable staying in the positivist "sphere" (in the class we were encouraged to take a different approach, but I did not feel we really learned how to, or what that might entail -or at least not to the extent we did so for the more positivist research designs). I still would have a very hard time designing a (more) interpretivist research and would feel much less confident in my efforts. I think that as a result of that class, I also have very positivist ideas about what would pass as a "scientific enough" research design. I think that's a pity, because more critical analysis is something that would interest me (MA student, 21 March 2014).
As a result of these problematic issues detected both by the faculty and students, the learning outcomes of the MA Program in IR were reformulated by the curriculum committee, which emphasized that "students should be able to understand and utilize information, situate their arguments (as well as arguments they encounter from others) within the general ontological and epistemological frameworks of the field." The foundational courses and particularly the course on Advanced (Qualitative) Research Methods was strengthened with an equal discussion of the existing epistemologies by means of inclusion of interpretivist guest lecturers that teach how to design interpretivist research (see Table   1 to see the change in the syllabus content). Similarly, it was decided that In the newly designed Advanced Research Methods course, which was made compulsory for the second or the third semester of the program, students were asked to write weekly memos through which they were made to think through the lenses of both interpretivism and positiv- 
